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OFTICS  OF  JIAVU.  RBSSiKCH 
SF3CIAL  IBTICSS  CStrTSR 
HOIAH  SKGIKSSRINQ  EIVISION 


foe  efUmithe  ckl^ecTMlxiMt^  of  requiraments  for  training  devices  ii'e  the 
JP»ialtfof  J*lfliltinictd(r-inv»nti<Mis’*,  or  guesses  that  a  training  device  is 
Metdedi  oatlixies  a  simple  and  effective  raethod  for  detorrain- 

in2  trufaft^  aid  and  <S87ic«  requirements  at  a  military  installation. 

SjjT  zsistg  the  issthbd  described  in  this  report  the  devlte  i  cthuIi  waoiiUa 
indie s^etd ’hgr  the  epeclflc  problems  in  a  training  program  can  be  determined. 
Thie  tdohniqae  eill  also  increase  the  effectiveness  of  the  required  de~ 
▼iCM  tfind«  th^  will  be  "tailor  aade".- 
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k  auf^leaent  to  this  report  contains  fifty-six  reconsnendatlons  for  now 
darrlcM  at  Camp  Lejeune,  North  Carolina,  "Specific  Recoimuendations  For 
Neir  Training  Alda  and  Devices  Developed  at  tha  Marine  Supply  Schools, 

Cmap  Lajeuns^  North  Carolina".  Supplement  to  Technical  Report  STC  383-Ol>-l. 


This  guld«  describes  s  method  irt>ereby  s  military  activity  can  determine  its 
requirements  for  training  aids  and  devices.  The  procedure  iras  developed  by  a 
research  team  working  in  cooperation  with  the  military  per^^onnel  of  the  Marine 
Supply  Schools^  Cmap  Lejeune,  North  Carolina.  The  method  consists  of  three 
phases  tiiloh  are  illustrated  graphically  in  the  following  flow  chart: 

Phase  I  -  Orientation  of  Personnel 


Informing  Personnel  oft 

1.  The  Purpose  of  Training  Aid 

2.  Underlying  Educational  Principles 

3.  Guides  to  Proper  Utilization  of  Training  Aid 

“ - , - - - - - 


Phase  II  -  Data  Collectio'i 


At  Cmsp  Lejeune,  this  procedure  was  effective  in  indicating  the  various  aids  and 
devices  which  should  be  incorporated  Into  the  curriculum.  A  supplement  to  this 
report  eontsins  findings  of  the  lajeune  study  in  the  form  of  fifty-six  recomflenda- 

tions  for  new  devloes. 


INTRODUCTION 


The  purpoee  of  ^ia  guide  !•  to  outline  a  u>?thod  for  ascertaining  the  training 
end  reyilr^enia  of  >  tr^nijig  progrtt*  Uost  training  Installations  could 

iieneXli  nx>a  the  inclusion  of  additimu  elds  and  devices.  Too  often  this  need  is 
satisfied  hy  "instructor-invention,"  that  is,  the  instructor  has  an  idea  ajid  so 
arltea  up  the  requiresMnts  for  the  aid.  There  are,  however,  more  systematic  and 
desirable  aethods  of  attacking  the  problem.  The  instructor's  idea  may  be  a  good 
one.  It  may  be  based  on  long  experience  with  training  problems  and  it  may  be  a 
real  help  to  explain  a  difficult  concept.  However,  the  instructor  because  of  his 
particular  teaching  technique,  and  his  Inability  to  keep  abreast  of  development 
in  engineering  and  educational  psychology,  often  suggests  an  aid  T*iich  may  not  be 
beat  for  all  instructors  and  dr^s  not  effectively  meet  the  requirements  of  the 
particular  training  situation.  In  fact  an  instinictor 's  close  association  with  a 
training  program  may  tend  to  make  him  so  familiar  with  it  that  he  loses  sight  of 
the  parts  which  cause  the  student  difficulty.  This  does  not  mean  that  instruc¬ 
tors'  opinions  are  not  to  be  sought  in  the  development  of  devices  but  rather  that 
instructors'  opinions  must  be  collected .systematically  and  related  to  information 
from  other  sources. 

This  guide  is  concerned  with  a  method  of  determining  the  device  requirements  of  a 
training  program.  This  method  can  be  used  by  military  personnel  in  developing 
their  own  requirements  for  training  equipment.  As  indicated  in  the  flow  chart. 
Phase  1  outlines  the  initial  orientation  of  instructors.  Phase  II,  the  forms  to 
be  used  during  the  data-gathering  process  and,  in  Phase  III,  the  final  writing 
of  device  requirements  are  discussed. 

Setting 

The  methods  described  in  this  report  were  developed  and  field  tested  at  the  Marine 
Supply  Schools,  Camp  Lejeune,  North  Carolina.  This  training  installation  consists 
of  three  separate  schools,  which  principally  train  enlisted  personnel  as  follows: 

(1)  Supply  School  of  Administration:  training  in  Supply  administration. 

(2)  Motor  Transport  School:  training  in  vehicle  operation  and  maintenance. 

(3)  Food  Service  School:  training  of  cooks,  bakers,  stewards  and  mess 
management  personnel. 

The  Director  of  the  Supply  School  made  available  personnel  at  all  levels  t*o  worked 
Jointly  with  the  Contractor  during  the  course  of  the  project.  This  staff  cooper¬ 
ated,  constructively  criticised  and  were  of  inestimable  value  in  helping  to  develop 
the  procedure  described  in  this  report.  The  research  team  gratefully  acknowledges 
their  assistance  which  contributed  in  a  very  real  sense  to  a  successful  completion 
of  the  project. 


2. 


w«  iMd  an  Orientation  Coiurse? 


Aa  indicatad  in  the  flow  chart,  atap  one  in  any  raquiranants  study  should  consist 
of  an  oriaatatlon  coursa  for  tha  pu*tielpating  parsonnel  ahlch  will  describe  the 
porpoaa  of  aid  reasons  for  uoing  training  aids  and  dsrlcas.  Once  this  course  is 
ooaplatad  tha  nilitaiy  parsonnal  will  ba  batter  able  to  decide  which  problems  can 
be  aolwed  through  the  introduction  of  training  aids  and  derices  and  which  problras 
ean  only  be  solwed  through  other  aethods  such  as  changes  in  course  syllabi,  admin- 
iatratlTa  action  or  aera  axtanslTS  Instructor  training. 

All  instructors  inrolvad  in  training  actirities  will  find  this  orientation  useful, 
sines  one  of  the  Uniting  factors  in  the  effectlTaness  of  any  new  device  is  the 
nannar  in  itiieh  it  will  avantually  be  utilised.  However,  it  is  not  always  possi¬ 
ble  or  even  feasible  to  prepare  every  instructor  for  a  device  requireaent  study. 

More  specifically  then,  the  following  classes  of  personnel  should  probably  be 
selected  to  receive  full  trainings  (1)  ailitary  personnel  liio  will  undertake 
tha  requlresMnta  study  panonnel  who  will  be  responsible  for  scheduling  the 
device  in  tha  course  syllabii  (2)  instructors  #10  are  Just  beginning  or  are  in 
the  early  stages  of  their  tour  of  duty  and  who  will  eventually  use  the  training 
aids}  (3)  heads  aid  asslstait  heads  of  schools  who  are  responsible  for  the  over¬ 
all  coordination  of  tha  activities  of  the  training  program,  and  finally;  (U) 
civilian  educational  consul tahts  if  they  are  available. 


A  E\B*ary  of  the  Orientation  Course  Describing  the  Purpose  of 
^  Training  Aida  and  Pevic  J 


The  following  orientation  course  consists  of  m  outline  of  the  purposes  of  train¬ 
ing  aids  and  devices,  reasons  fcr  using  than,  and  finally,  effective  methods  for 
their  utilisation.  An  outline  of  this  orientation  course  is  now  presented,  as  a 
■uggaated  model  for  a  training  activity.  It  should  be  pointed  out  that  this  out¬ 
line  can  be  modified  to  fit  the  particular  needs  of  the  Installation  where  the 
oourse  will  be  tau^it. 
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i«  Otawral  Introduction  to  Orintatlon  C<mw 

Tte  prlaeiplM  of  Itarnlnc  aad  their  appUeetlon  to  the  derelopMit  and 
utlllMtlon  of  trelninc  aide  and  devlcea  will  be  dlacuaeed  in  thla  orient 
tatiflD  eoarae* 

All  atvdiea  atrees  the  point  that  training  aids  and  derieea  cannot  be 
iaolatMl  trom  the  edneational  progran,  but  rather  anet  be  regarded  as  an 
integral  part  of  it.  It  la  alao  iaq)ortant  to  note  that  a  training  program 
aamot  be  built  arovnd  the  uae  of  training  aids.  In  a  realiatic  situation, 
aoursa  outllnea  are  alreadf  prepared  and  then  these  are  examined  to  ascor- 
taia^at  ahat  pointa  training  aida  and  derices  can  best  be  utilised. 

It  nwat  aila«ra  be  riyafcarad  that  training  aids  a^  a  means  of  reaching 
fSr UMl*  Qf_the_trjiL4-Mnf  program  aad  hence  cannot  be  considered  ends  xn 

1«  laaaona  for  Using  Training  Aids  mid  Devices 

Too  often  the  instructor  fails,  mhen  using  just  the  straight  lecture 
aethods,  to  *put  acrosa*  the  desired  knowledge.  The  student  gets  lost 
In  a  Base  of  words  and  fails  topmsp  the  essential  points  of  the 
Instructor's  lecture.  Training  ai^  and  devices  are  employed  as  an 
aid  In  or/ercoodag  this  "breakdown  of  coimaunl cation.*  nurough  use  of 
these  lids,  the  s  tudent .  can  ser  how  difficult  ideas  or  concepts  are 
dMvnstrated  in  concrete  and  practical  terms. 

Briefly,  the  value  of  training  aids  lies  int 

a.  Their  ability  to  denonstrate  on  a  practical  level  difficult  ideas 
idilch  the  instructor  is  tiying  to  e]g>laln. 

b.  Their  appeal  to  BK>re  than  one  of  the  student's  senses  (e.g.  seeing 
as  well  as  hsarlng.) 

e.  The  fact  that  a  r^mductlon  by  a  device  of  a  process  is  s\q)erlor 
to  a  simple  word  description. 

d.  Their  ability  to  attract  and  hold  attention. 

e.  Their  ibllity  to  focus  the  attention  of  all  students  on  one  item 

at  a  tlno. 

2.  How  to  Incorporate  a  Training  Aid  or  Device  into  the  Curriculum 

A  training  aid  Is  best  utilised  irtien  it  Is  properly  integrated  into  the 
ourrleulUB.  The  following  steps  are  suggested  when  incorporating  the 
traialag  aid  or  devloe  into  the  currlculumt 
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••  CoMult  the  conTf  ontllna* 

OoM  it  indicate  that  tha  derict  or  aid  vill  fit  in  at  this  point 
or  is  it  far  too  eo^;>laK  for  th#  leral  of  the  stodeot  infornatlon. 

Too  eoaplox  an  aid  or  deriee  will. only  aerre  to  confuse  the  students. 

Consider  shether  the  derlce  or  aid  will  actually  aid  In  the  presen¬ 
tation  of  the  required  naterial  or  ulll  the  subject  natter  of  the 
oonrse  hare  to  be  chsnged  in  order  to  use  it?  Only  those  aids  that 
eontribute  directly  to  the  subject  natter  as  outlined  in  the  coarse 
outline  should  be  considered. 

b*  Reriew  the  derice  or  aid  with  the  instructor. 

lhat  are  their  opinions  of  it?  Do  they  think  they  nill  be  able  to 
use  it  properly?  The  instructor  needs  to  know  and  understand  the 
purposes  for  which  the  aid  is  being  used  as  well  as  how  to  use  it. 

0.  Surrey  the  classroons  in  which  the  derice  or  aid  is  to  be  used. 

Is  the  site  of  the  derice  appropriate?  fill  the  students  be  able  to 

see  it? 

Failure  to  consider  these  points  when  deciding  ifiether  or  not  to 
incorporate  a  derice  or  aid  into  the  training  program  nay  lead  to  its 
failure  when  in  actual  use. 

3«  How  to  Incorporate  a  Training  Aid  or  Device  into  the  Specific  Course 

a.  frerlew  the  use  of  the  training  aid  or  derice. 

Such  a  preview  allows  the  instructor  to  gain  experience  in  its  pur¬ 
poses,  manner  of  utiliaation  and  s!  ortconings.  Loss  of  instruction¬ 
al  time  and  general  disorganization  results  from  insufficient  know¬ 
ledge  of  the  device  and  how  it  is  to  be  used. 

Critically  examine  the  aid  to  discover  where  instructional  emphasis 
should  be  placed.  If  emphasis  is  put  on  the  wrong  portion  of  the 
work,  essential  points  may  be  overlooked,  and  the  training  aid  will 
serve  only  a  small  fraction  of  its  potential  worth. 

b«  Don't  over-use  or  under-use  the  device  or  aid. 

Students  can  becooM  annoyed  and  disinterested  when  they  have  spent 
too  much  time  with  a  simple  demonstration  of  well  understood  princi¬ 
ples.  On  the  other  hand,  students  can  become  confused  and  arrive  at 
wrong  conclusions  when  too  little  time  has  been  given  to  difficult 
concepts . 

0.  And  the  instructor  shoul.d  keep  in  view  the  objectives  towards 

which  ^  is  working.  He  must  realise  that  the  aid  is  used  to  clarify 
a  concept,  not  to  teach  it.  It  should  hplp  to  integrate  the  material 
and  should  serve  as  a  source  of  motivation  for  the  student. 


5. 


Bam  to  Mika  a  D»ci«ioii  Ateut  lh»thwr  to  P»«  •  Dgaonstratlon  or  a 

Mbor«t€ry  taotrci**? 


Ihwi  to  Pm  m  DmaoaBtrmtor 


DMonstratioM  ar«  instraetional  short- 
Cttt»»  B«th«r  thai  tiTlng  to  *put  across* 
(llfH.oult  Idsas  through  strali^t  Isctur-. 
ing,*  the  instructor,  hy  using  dsaon- 
strations,  cn  graphlc^ly  illustrate 
shat  hs  is  trying  to  explain.  A  stu<!^ 
of  the  course  outline  id.ll  indicate 
aany  places  where  som  now  idea  or  prin¬ 
ciple  is  being  introduced.  It  is  at 
th^  points  that  dswonstrations  should, 
if  pooslbls,  be  included. 

Ihich  One  to  Use? 

lhat  type  of  training  aids  and  dsfirlces 
best  lend  thasselTso  for  desMnstration 
purposes?  The  ansser  to  this  question 
lies  in  the  type  of  aaterial  being 
taught  wfid  its  level  of  difficult. 

Staple  charts,  diagraws  and  scale  aodols 
nay  be  sufficient.  On  the  other  hand, 
to  illustrate  soae  oowplex  principles 
may  call  for  cutas^r  a^sls  with  bovs- 
able  parts  or  soae  actual  equipaent 
which  lends  itself  to  deaonstration 
purposes.  The  final  standard  to  be 
considered  in  choosing  the  equipment 
to  use,  is  diether  the  aid  or  devloe 
in  an  eooncaiwal  aanner  will  help  the 
studant  better  understand  the  mater¬ 
ial  that  the  inatruotor  is  trying  to 
taaoh* 


*  Recant  exporiaental  evidence  has 
indicated  that  some  skills  can 
also  be  taught  through  demonstra¬ 
tions.  See  8DC  Technical  Report 
26^-7-11  And  269-7-17. 


When  to  Dse  Laboratory  Exercise 


If  the  rtudent  au3t  have  direct  experi¬ 
ence  doing  something,  e.g.,  learning 
a  skill,  then  a  laboratory  situation  is 
appropriate.  More  specifically,  a  lab¬ 
oratory  set-\q>  should  be  used  uhen  the 
course  outlines  requiret 

1.  tactics  In  manual  skills. 

2.  Practice  in  construction  or  repair 
of  equipment. 

3.  A  basis  for  the  understanding  of 
principles,  laws,  and  their  practi¬ 
cal  application 

U.  Actual  experiences  with  the  opera¬ 
tion  and  maintenance  of  real  gear. 

5.  The  development  of  favorable  stu¬ 
dent  attitudes  towards  the  impor¬ 
tance  of  doing  careful  and  accurate 
work. 

Which  One  to  Dse? 

The  foUosing  factors  should  be  taken 
into  consideration  dten  deciding  which 
training  «ld  or  device  to  employt 

1.  The  goals  of  the  training  pre^^am. 
Will  the  device  teach  what  is 
needed? 

2.  The  avail  v-le  laboratory  space. 

3.  The  number  of  instructors. 

I;.  The  level  of  ability  of  the  students. 

5.  The  structural  qualities  of  the 
device. 


B*  How  Is  a  Dwaointration  Rropwly  Con>iuct«d? 

1*  Rroptraiioni 

B«for«  the  denonstration,  the  Instructor  should  prepare  an  outline  of  f 

Shat  he  sill  say^  shen  he  sill  say  It,  and  the  saterlals  he  sill  use. 

If  possible  he  should  rehearse  his  deaK>nstratlon  before  an  audience  of 
at  least  tso  persons.  All  the  equlpsent  necessary  for  the  desonstra- 
tlon  should  be  checked  beforehand.  One  risks  the  loss  of  the  Interest 
and  attention  of  the  audience  idien  he  interrupts  a  deiaonstratlon  to 
look  for,  or  repair,  a  piece  of  equlpsent.  Before  the  deaonstratlon, 
srltten  naterlal  Introducing  and  susBarlslng  the  concepts  to  be  covered, 
should  be  distributed  to  the  students.  These  Inforaatlon  sheets  can  be 
retained  by  the  student  and  used  as  a  review  of  the  denonstration. 

2.  Rresentatloni 

The  procedure  for  conducting  properly  a  demonstration  may  be  sumnarizcd 
as  follofwst 

a.  The  demonstration  should  be  kept  simple.  The  instructor  shouldn't 
confuse  the  student  with  detailed  and  often  unnecessary'  refinements. 

As  an  aid  to  simplification  he  might  put  the  key  points  on  a  blacks 
board  or  a  chart  to  guide  the  student. 

b.  The  device  or  aid  should  be  placed  idiere  every  student  can  see  the 
desionstratlon.  If  necessary,  the  Instructor  should  have  the  class 
gather  around  It. 

c.  The  Instructor  should  not  digress  from  the  main  points  of  the  lec¬ 
ture,  but  should  follow  his  prepared  outline.  If  a  student  asks  a 
question  which  Is  not  pertinent  at  that  particular  time.  It  should 
be  postponed  with  an  explanation  that  It  will  be  answered  at  a  more 
appropriate  moment. 

d.  The  pace  of  the  lecture  should  be  at  the  level  of  the  student's 
ability  to  comprehend  mid  benefit  from  the  demonstration.  The 
Instructor  should  continually  check  for  signs  of  inattention,  lack 
of  understanding,  disagreement  or  confusion. 

e.  Constant  summarising  of  the  various  points  will  also  serve  to  clari¬ 
fy  and  give  the  student  time  to  note  the  Important  points.  At  the 
end  of  the*  demonstration,  the  major  points  should  be  restated.  This 
will  result  In  useful  discussions  and  help  to  organize  the  demonstra¬ 
tion  Into  a  meaningful  whole. 

f. .  Following  the  demonstration,  an  Informal  examination  of  an  objective 

nature,  l.e.,  true-false,  completion,  multiple  choice,  or  matching 
may  be  given.  The  results  will  help  Identify  the  points  that  failed 

to  get  across,  so  they  may  be  reviewed. 

I 
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0,  low  th»  laatnioW  Ihnr  Iraluat*  Hii  DwwMtraticn 

Xa  ordtr  to  iinwt  iln  th«  •ffMtlTtnM*  of  hit  dmonitratloni  the  liiitrue>- 
tor  ai^  Mk  hlatfolff  or  tho  ftodontOf  tho  following  queitlonat 

!•  tho  purpooe  of  the  deaoaetrotion  clear  to  the  etodentsT 

2.  lare  tiM  ■ateriala  and  eqoipMBt  careful]/  aelected,  prepared,  and 
arranged  tor  preaentationT 

3.  fare  the  generaliaationa  artd  princii^ea  eaphaaiied? 

It*  Vae  the  apeed  of  preaentation  too  faat  or  too  slow? 

$•  lore  new  teelaiioal  terai  introduced  with  a  definition  and  written  on 
the  blackboard? 

6.  lha  the  andience's  reaction  obeerred  to  get  cues  aa  to  the  progress 
of  learning? 

7.  Were  questions  pemitted  and  answered  to  clarify  understanding? 

6.  Was  the  dencnatraticn  tied  into  prerlous  learning  and  pointed  towards 
future  work? 

In  the  eeant  that  the  answer  to  one  or  wore  of  these  questions  is  unfavor¬ 
able  the  instructor  r  juld  take  action  to  rawedjr  any  deficiencies  for  the 
next  preaentation. 

D.  How  la  a  Laboratory  Bxareiaa  Properly  Qondueted? 

1.  ftreperettont 

The  following  pointa  ehould  be  covered  by  the  instructor  when  preparing 
fcr  a  laboratory  aeaaioni 

a*  Chack  tha  ptagreical  condition  of  the  equlpoent  and  prepare  it  for 

usa. 

b.  Organiie  the  nateriel  needed  by  the  students. 

0*  Prepare  the  student  by  weane  of  prior  reading  assignments  and 
explanations.  Tha  aaaignnanta  ahould  not  only  incli^do  the  plan 
for  tho  exerciae,  but  alao  adequate  instruoiionfi  to  nalce  ce:ctaln 
that  the  student  understands  the  objectives  of  the  unit. 

2*  ftreientetioni 

The  prlnoiples  end  procedures  for  supervising  and  asslstiiig  laboratory 
learning  are  not.  essentially  different  from  classroom  domonstraticna. 
Sons  of  the  factors  tv  keep  in  nind  aret 
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a.  Imp  la  el0M  eentaci  with  Moh  stadMi't  ptogrtst 
la  er<!«r  %•  eateh  •rrers  aad  prtToai  pMr  walk 
haMts  ^fora  thap  raallp  fat  astaMiahad. 

\»  Lat  tha  atadaat  do  it  Just  folda  hia.  ttadaat 
aaat  aaln  aeaa  of  hla  oan  arrora  aad  raaet  to  thaa 
M  arrora*  Waia  bo  caa  roallp  loan. 

a*  Xt  la  holpfol  to  aaocuraca  tha  atadaat  abaa  it 

appaara  that  ha  la  eoafaaad.  Sira  hla  aoaa  faidaaM 
ar  try  to  flad  out  ahara  aad  ahp  ha' a  harlaf  diffl» 
eultiaa.  la  fact*  aoaa  of  tha  faaatloao  oaa  of  tha 
atudaata  aaka  aagr  alao  ha  hothariaf  tha  ethar  atu- 
daata  aad  it  aifht  ho  doairahlo  to  paoM  aad  aaavar 
aoaa  of  tha  prohloaa  for  tha  idtola  claaa. 

d.  Foralt  cooparatlva  woxk  or  dioouoaloao  aao^f  tha 
atadaat  a  abaa  ihap  aro  rarioviaf  tha  aohjret  aattar 
a^  leaf  aa  it  atill  paraita  tha  atadaat  to  da>olop 
hia  ova  akilla* 

a.  laap  arorToao  aorkiaf  *  euporriaioa  ia  raquirad  to 
iaaura  that  tha  atadaata  do  aot  aaata  thair  tiaa 
throufh  iaacrirl^p  aad  "heraoplap." 

f.  latahliah  food  aorkinf  hahita  hy  raquirinf  atodoats 
to  aaatly  and  aafoly  atora  thair  work  and  aaterlala. 

f.  At  tha  sci!r<;lc  ’  Ion  of  each  unit  durlnf  the  laboratory 
work  and  n*  tha  -.oapletion  of  an  antlra  aofBont  of  a 
eourao*  tha  ir.io  ruc’.cr  ahould  ahsearlsa  azid  rorlaw 
the  work  acccr^pltehei  Tha  a'udont  ahould  ha  allowed 
to  question  ox^auat''ai/  at  *hia  tiae  aad  further  the 
iaatruc^er  •h'-'uld  pr.oha  with  hie  cwn  queationa  to 
aacertaiu  the  dafree  of  learn'ng. 

h.  Oiro  testa  ot  ezasi.nat •'perforsance,  written*  or 
heth)  cowering  the  principles  in'/olwed.  SupplaBen- 
tary  aeaifzaenia  ahould  he  gtwan  to  cower  the  weak 
polnte  aa  revealed  hy  the  exanir.at lona . 

I.  lealaatina  the  Lahoratoiw  aeeel=»r 

letter  atudent  perforEan:e  m  vl.r  { ^tuxe  should  hs  isplecen- 
ted  on  the  haeie  of  tne  re-aulti.  vD'amed  hy  the  instructor 
la  the  laboratory  quea' lonlri*;  during  the  suranary  and  froa 
tha  teeta.  losenUaliy  :hs  sa-ac  cnclcal  Belf<-ewaluatlon. 
qaaetiona  outllnad  o..  page  aigrit  ',8)  nay  te  applied  hy  the 
ihhtrMtor  to  datersiine  the  effectiwenesa  of  the  laboratory 
MMiona. 
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A9  can  ba  «««a  froa  this  ooiures  cdlizia,  tb*  •ffactirvnaas  of  a  traiaic^  ^id 
or  d«Tlc«  dip«£iiit  oa  (I)  %h«  ears  vlth  abioh  it  it  orlgin*lX7  sol  set  ed,  ciul: 
(2)  tba  atjuier  la  vhioh  it  it  utillsad  la  tht  elatarooa.  That,  it  la  ^jtpur^- 
sat  tJiat  p«r90sa»i  rasyontlbl#  for  th«  dt-rtlorsatat  of  rtcoaEntndatlona  fo 
aAV  aids  acul  d«TloM»  oonaidor  both  of  thoto  faotort.  fhof  .^mtt  dacidt  vt^a- 
thtr  iho  dtvleo  or  aid  vlll  roallj  noot  tho  aoodt  for  thich  it  it  boiog 
■olootod  aad,  farthar,  vhathor  it  o«a  bo  proporlj  ulllltod  oaca  U  h^s  b««stt 
laeorporatod  late  tho  currletil'aii. 
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OiM  iMtnetloMl  p«r«oaMl  bM«  bMs  oxl«it«d  la  th*  «m  of  tvalalas 
•lAt  Mi  iooioM*  M  outllMd  ia  IhaM  Z»  thof  oaa  tkaa  proeood  to  tiM  aoxt 
fkaoo  of  Iho  iooioo  latplroBoato  otaij. 

fko  foalo  of  fhaoo  XZ  aro  to  obtala  iafonatioa  oa  tba  lyoelfio  protloa 
aroM  la  tko  tmlaiac  frocna  ahicdi  om  oolood  throat  tba  iatfoiaotioa 
of  tfaiaias  alia  aad  iorlaoa. 

ftiaa  aotbaia  aaa  aaai  la  aaoooorlag  tbooo  pfotlM  araaat^ 

1*  ftaiaat  latoirlov 
2.  laatffaetoa  iatoirlav 
3*  tha  Otoorror  flbook  Llat 

fha  pfoooiaroa  voro  ioaicaod  to  obtala  opataaatlo  iafoiaatloa  atoat  tba 
praUM  aroM  tavoaili  dlfforoat  oota  of  opoot  froa  tba  otadoat'o  rloopolat, 
froa  tba  Tlovpoiat  of  tba  laatvaotor  who  la  attoavptiac  to  pat  aorooo  a  4lf- 
floalt  poiat  la  tba  oabjoot*  aai  fiaallj  to  tbo  ladlTidaal  «bo  oboorroo  tba 
alaaofooa  daaoaotiatloa*  fbo  iatacaatloa  of  «hat  la  aooa  froa  tbooo  diffov^ 
oat  palata  of  rla»  clvaa  *  Mra  ooaploto  plotara  of  tbo  aidotlac  otroMtba 
aai  aaakaoaaoa  of  tbo  traialac  procroa  aad  ooaaaqaaatlj  voald  aaaiot  la  dorol- 
aplM  raaoaaaaiatloaa  for  appraprlata  aad  affaotlta  tralalag  aqalpaoat. 

A.  ttatoat  Zatarrlava 

1.  Zatrodaotloa 

fba  parpoao  of  tbooo  latorriovo  la  to  laolato  otadoat  dlffloaltloa 
with  tbo  oabjoot  Mttor  of  apoeifie  ooarooo.  ^Motloaa  in  tblo 
fora  ovror  ala  araaa  of  otadoat  tralalag.  fbooo  arot  Ooaaral  prob- 
loaa*  ZMtraotioa  fralalag  diAo*  lotobooko  aad  laadoat  Matorial, 
iHalaationo*  aad  ipooiflo  ?robloaa. 

t«  Oboloo  of  loaplo  for  ttadaat  Zatorriovo 

Za  aaj  largo  ailitarp  oatabliabaoat,  a  roproaoatatlro  saaplo  of 
tralaaaa  aba  ara  aiMood  to  tbo  partlealar  probloa  bolag  larootigatod 

oboald  bo  aalootad^ 


^  %aalflo  foiM  aro  iaoladod  la  tbo  ippoailz. 

S  fbraa  Mtboda  of  obtaining  ropraooatatlro  aaaploa  aro  oagMotodi  l)  If » 
far  OMBplOi  poa  aaat  30  otadoata  oat  of  150  (ahola  groa^t  than  taka  ororp 
fifth  MM  frM  tbo  rootora  of  olaaa  rolla;  2)  laMa  of  all  la  tbo  largo 
graap  a^  bo  vrlttaa  oa  ollpa  of  papor*  plaeod  la  a  bat  or  box*  obakaa  ap« 
aad  tba  Madad  aMbar  irarat  3)  faloot  bp  aoMa  of  a  fablo  of  laadM  Ba». 
bara»  a«g.»  m  abam  la  tba  gppaadlz  of  Idwarda*  d.  1.*  ftvarlMatal  Doalga 
la  fapabalagp.  MaabaH  aad  Ooapaap*  Zao.,  1950. 
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A  fMMMalti  fMcMAm  ftr  ahootl^  Dmm  laiiTiiMls  eaa 
■■ViMA  M 

••  OMaia  tka  elM«  li«t«  or  volla  and  dhaoM,  at  raadoa,  a  iMplt 
af  at  laaet  10  ataAaata. 

%«  tnA  ta  tha  baada  af  tka  aekoela*  at  laaat  a  vaak  la  advaaea*  tka 
liat  af  atadaata  aha  «ill  ka  iatarrlaaad  aa  tkat  aekadalaa  aaa  ka 
aaAlflad  ta  avoid  aaj  Aiaraptlaa  la  elaaa  roatiaa. 

3«  QaaAaatiag  Xatarviav 

Xa  all  latarvlava  It  la  roooaaaBdai  tkat  dlraet  foaatloalac  ka  kaft 
at  a  alaiaoB  aad  tka  iatarvlaaaa  aaeoaragad  to  talk  akoiat  aay  aapaeta 
af  tka  tialalac  altoatloa  tkat  ka  eoaaldara  iapartaat.  ilaldaaea 
akaald  ka  flvaa  ky  tka  latarvlaoor  oaly  vliaa  It  la  fait  tkat  eartala 
i^partaat  araaa  ara  aet  adaqaataly  eevorod. 

fka  aetaal  latarvlavlac  akaald  ka  ooadaotad  aadar  eoadltloaa  tkat 
iaaoia  qaiat  aad  privacy,  fka  flrat  atop  la  tka  altoatloa  la  tka 
aatakliabMat  af  a  frlaadly  ralatloaaklp  katooaa  tka  latorvlavar  aad 
Iatarvlaaaa.  fkla  aaa  ka  acaa^pliakad  ky  aaplalalrp  tka  parpeaa  of 
tka  latarvlava  aad  clviaq  aaaaroaea  tkat  tka  latarvlavoa*  a  aaaa  vlll 
■at  ka  raaardad.  Xt  aay  alao  ka  pelatad  out  tkat  tka  latarvlavao*  a 
raapaaaaa  vlll  ka  eaaklaad  vltk  otkor  latarvlava .  ao  tkat  tkara  vlll 
ka  ao  peaalklllty  of  Idoatlfyiaq  tka  roapeadaat  tkreoidi  kla  aaavora. 

fka  flrat  fav  qoaatloaa  oa  tka  ttodaat  Xatarviav  fora  ara  fairly 
aaatral  la  aatora.  ao  tkat  aay  laltlal  aarvooaaaaa  oa  tka  part  of  tka 
latarvlavoa  aaa  ka  dlapallad.  ttodaat  latarvlava  aay  ka  aapootad  to 
laat  ivpvaslaataly  fO  alaataa. 

k«  Orpaalalaq  tka  Satat 

A  klaak  aapy  of  tka  atodaat  latarvlav  foiaa  aay  ka  oaod  aa  a  aaatar 
abaat  far  tka  takolatloa  of  raapoaaaa.  fka  qoaatloaa  la  Part  I  of 
tka  fan*  oaad  prlaarlly  la  aatakllaklaq  rapport,  oaod  aot  ka  tak»> 
latad.  tka  tallylaq  of  tka  otkor  aaawaro  akould  k«  doaa  at  tka  aad 
af  aaak  latarvlav  day.  kkaa  gaoaral  troada  kocoM  apparoot,  l.a., 
vhaa  a  larta  auakar  of  atodaota  glva  tka  aaaa  aaawor,  oaoally  at  tka 
aad  af  akoot  15-20  latarvlava,  latarvlavlog  aay  ka  atoppad.  Xa 
tallylag  tka  aaavara,  alqply  eooat  tka  aaaaar  la  vklek  atodaata 
aaovar  aaak  qoaatloo.  for  loataaaa,  fart  XT,  qoaatloa  3  of  tk^  tta- 
daat  Xatarviav  fkra  voold  ka  talllad  aa  follovat 

Idakar  of  Itodaata  Inakar  of  Itodaota 

***nff*""  v>- _  ^"^*<**  ^ _ 
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fbaaa  aaapla  talllaa  aaald  tkaa  ka  roadlly  ooi^otad  lata  poroaatagaa. 
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!•  XMtniH«r  Hm  ^ 

!•  Zatfioteetioa  [ 

Zaatnatar  Xatarrlav  Blnks  ar*  aMd  to  dloeoTor  tfmlali^  protlou 
nA  to  looiAto  oalto  of  otodj  ohieh  oro  oopoolallp  diffloolt  to 
tooili*  Shio  lo  oliiajo  doao*  of  oowoo*  vltli  tho  point  of  oiov  that 
tvainiac  aido  oaa  h^p  ooIto  oom  of  tteoo  tvnlalnc  protloM. 

tvo  fono  ato  aaod  in  intovrlova  with  Inatrnotoro.  ftn  206-a  io 
a  too  pafo  ¥1aidr  ooooriag  foaotal  lafomatloa  about  tho  oobool, 
iofB  206-2B  oofon  iaotfuetioaal  probloaa  on  tho  opaoifie  onhjooto 
tai^t. 

2«  flholoo  of  fiapio  for  laotruotor  Xatorrloo 

Xa  aoot  tfaiaiag  laotallation  it  will  bo  poooiblo  to  intorrioo  all 
tho  iaotraotoro  toaohinc  partioalar  oourooo.  loooror,  if  thio  io 
aot  foaoiblo*  ooapliac  proooduroo  oaa  bo  oaplojod  ao  prorionolp 
uiooaaood  in  tho  oootioa  on  otudoat  iatorriowo* 

3*  iiaiaiotaatioa  of  Xatorrioo 

ho  ia  tho  oaoo  of  tho  otadoath*  iatorriooot  aa  ataoophoro  of  frloadli- 
aoaa  aaot  bo  ootabliahod.  2ho  laotruotor  io  told  that  bio  aoao  vill 
aot  ho  rooordod*  aor  vill  hio  otatoMato  and  opiaiono  bo  idoatifioA. 
fho  iatrodaotory  qaoo^ioao  aro  oattor-of-faet  and  do  aot  iarolro  eoa- 
trovoroial  aatorial.  fho  poalo  of  tho  projoet  ohoold  bo  eloady  out- 
liaod  olaoo  aa  uadorotaadiac  of  ^oo  foalo  hj  tho  laotruotor  vill 
half  hlB  fivo  tho  aoooooary  infoiaatioa  duriac  tho  iatorvlov.  Whoa 
iatorrloviag  Voia  206-a  io  uaod  first,  follow  with  ftm  206-2D. 

fho  ooaditioao  uador  idiieh  tho  iatorriov  should  bo  aduiaistorod  aro 
tho  osMo  ao  thoso  for  studoato*  dhout  aa  hour  and  oaa  half  io  aoodod 
for  oaoh  laotruotor  iatorriov. 

h.  OfiMiaatioa  of  tho  Sata 

Vstao  206-2B  aad  206-2B  aro  aaalpsod  siailarly  to  tho  otudoat  iatos^ 
riaoo.  Xaotruotor'o  roopoaaos  to  oaoh  quostioa,  with  tho  oaooption 
of  thooo  ia  Part  X,  aro  talliod  oa  a  blask  iatorriow  fora. 


^  Ofl 
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Sm  ObMTwr**  OhMk  Litl. 

!•  XalroteetioB 

Am  fOftM  •i  till*  iMtnMttt  !•  to  Maiat  •  elMaaew  ebaairar  la 
•a  ijffaiiaal  af  %ha  atadaat-iaatraeter  ralatieaahlp. 

Aa  laatiaMBt  oaaAaiaa  a  total  of  ono  haadrad  aad  aloroa  apaeifle 
ItiM  daaovlbiaf  olaaavaoa  Mhavior  aad  ai^t  taa***^  or  aoaaary 
itOM*  iMh  Itaa  la  atatad  la  peaitira  taraa  aad  atiliaaa  a  thraa 

folat  aatUg  aoala. 

t«  flteiaa  of  Olaaarooaa  to  Obaorrod 

da  attaft  aboold  ba  aada  to  obaorro  aaotlona  of  all  tho  olaaaoa 
ia  oaoaioa  darias  tha  atadp.  If  It  ia  livoaolblo  to  obaarra  all  tba 
alaaaaa*  tbaa  olaaaaa  ahoald  bo  'shoaaa  ahidh  ara  rapraaoBtatlra  of 
oariaaa  atafoa  ia  tba  traialag  aoqaaaoo  (i»a.t  alaaaatarxt  latar- 
aadiatot  aad  adraaood  piMaaa.) 

3«  ddaiaiatvatioa  of  tba  Obaarrar'a  (Jbaek  Hat 

fba  abaairar  aboald  arrlra  baforo  tba  boglaalac  of  tba  olaao*  latro- 
.  iaaa  biaaalf  to  tho  iaatraotoroi  atati^  tba  parpoaa  of  bit  rlait. 
la  abaold  bo  aa  aaobtruaira  aa  poaaibla.  dllovaaeoa  aboald  bo  aada 
Ibr  tba  taaaloa  abiob  tbo  iaotroator  vlll  fool  for  tba  firat  fov 
auktttaa  af  tba  aaaaioa.  tbaroforot  aotaal  ratiac*  if  poaaibla, 
abaold  att  bafia  aatil  aboat  tba  aiddlo  of  tba  olaaa  poriod  vbaa  tbo 
iaotroator  ia  oparatiac  at  aoro  aoarlp  bio  oaoal  lorol  of  profieian> 
•7* 

Xa  oaiag  tbo  obookliat,  aadx  itaa  on  tbo  Hat  aboald  bo  eonaidartd 
aa  aaparata  aad  diatiaet  froa  OTorjr  otbor.  Ibo  obaarror  aboald  imta 
aaab  itaa  aeoardiB^'  to  tbo  docroo  of  adoqoaey  of  tha  obaorrod  babOT* 
iar*  far  iaataaea,  itaa  7  on  tbo  obookliat  ealla  for  tba  obaorrar 
to  rato  tbo  dograo  of  adoqoaej  with  whlob  tbo  iaatrootor  *firao  dirae- 
tioaa”  to  bia  olaao.  Bm  oboarrar  aaj  rato  tbia  bahaTior  aa  *aoao- 
wbat  laaki^,*  *adataata,*  or  aa  "axeoptional.* 

b.  Oitaaiaiag  tba  Bata 

for  aaob  part  of  tbo  Obaorrar'a  Ohaok  Liat,  it  will  bo  pooaiblo  to 
aaaara  aa  awarofo  aooro.  fba  prooodora  for  ooapatinf  tbia  arorofo 
ia  alapila  aad  aaa  ba,  for  oiiMpla,  illoatratod  by  oaiaa  fart  II  of 

tha  ahaA  liat. 


Ik 


Instructor 

Adeouats 

Inetztuitor 

totiUoflil 

1.  He  presents  a  favorable 
appearance. 

7.  He  produces  an  effective 
lecture.... 

i 

8.  He  uses  well  the  proper 
teaching  techniques.... 

0 

1 

2 

Scoping  Weights 

3 

4 

1 

6 

Aimber  of  Items  Marked  -  8 

In  this  MHipl*  CM«,  thd  instructor  «ss  ratsd  on  3  Items  as 
"soasvhat  laeklnat*  on  4  itsms  as  "adsiuats*  end  on  one  Itsm 
as  "szesptional." 

If  an  Itsa  Is  rated  "soBsvhat  lackini;**  It  Is  scored  .0«  If 
an  item  Is  mted  "adsquatst"  it  is  scored  1.00.  If  an  ivem  is 
rated  "exceptional,"  It  is  scored  2.00. 

?o  compute  the  arerage  rating  for  Part  II,  the  number  of  times 
a  ratine  giren  of  "somowhat  lacking,"  or  "adeq^uate,"  or 
"exceptional"  is  multiplied  by  the  weight  giren  to  these  alterna^ 
tiees.  These  subscores  are  then  added  together  and  divided  by 
the  total  amount  of  items  rated.  In  the  above  illustration,  an 
average  score  would  be: 

_ ClX  Q)  -I  (4X1)  4  (1X2)  ,  6  =  .75 

8  8 

This  average  score  of  .75  could  then  be  compared  with  a  scale 
that  runs  from  0.0  to  2.0.  A  score  of  1.0  is  considered  average, 
less  than  1.0,  below  average,  and  greater  than  1.0,  above  aver¬ 
age.  In  this  case  the  score  of  .75  is  slightly  below  average 
and  is  indicative  of  possible  problem  areas. 
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majn  -  data  aialtsis 


qilUtwi  Xor  AnalT^lag  D»»«  md  PcTelopiag  H«cQiii>taA»tlQnc 


A,  XadroAvotlen 

Obm  the  data  hare  hcan  collaetad,  it  aatt  ha  latasratad  and  recoananda- 
tlaaa  Aaralepad.  Tvo  haale  qnaatlona  to  ha  anawarad  ara:  *Vhat  ara  tha 
piohlaa  araaa  in  tha  tralalnc  prograaT*  and  "Vhleh  prohlana  nay  ha  aolTad 
thrm^  tha  iatroduetlon  of  tralninc  aidaT* 

thla  phaaa  of  tha  raqulranaata  atudy  can  he  handled  noat  efficiently 
throng  tha  organlaatlon  of  coBBltteaa.  Theae  comnlttaaa  ahould  conalst 
of  iadlTldnala  vho  partlclpatad  in  the  orientation  couraa  (Ihasa  X);  each 
ooBBlttaa  haias  raaponaihla  for  one  particular  area  in  the  dafelopnent 
of  final  raeouMadationo. 

fha  felloviac  oosBittaaa  ahould  ha  fomad:  (l)  CoBaaittea  on  Integration 
of  Data  and  (2)  Ooaaiittao  on  Davioa  and  Aid  Bacoimendationa. 

1.  OoMittea  on  Intaaration  of  Data: 

Thia  eoBBlttaa  ahould  he  reeponaihle  for  the  analysla  and  integration 
of  tha  data  ohtainad  fron  tha  interriava  and  ohaarrer'a  chack  lista. 
thay  ahould  alao  prapara  a  liat  of  prohlema  found  in  each  coTirae.  Thla 
Hat  ahould  than  ha  forwarded  to  the  aecond  comalttaa. 

2.  OoMittaa  on  PaTica  BacoBUtaudationi: 

Thia  ooBBittaa  ahould  ha  raaponaihla  for  the  darelopBient  of  recost- 
jMadationa  for  now  training  aide  and  doTicea.  Theaa  reooBunandationa 
ahould  ha  haaad  on  an  analyaii  of  tha  prohleBia  forwarded  to  then  hy 
tha  Oomittaa  on  tha  Integration  of  Data.  Burthari  thia  comnittee 
ahould  alao  oonaldar  whether  the  derlcea  can  he  conatructed  locally, 
or  whether  tha  racosaiandatlona  ahould  he  aent  to  the  Special  Derlcaa 
Oantar  for  oonaldaratlon. 

Throu^  the  utlliaatlon  of  theae  two  cosmittaea,  the  requirenenta 
atudy,  aa  a  whole,  will  he  ahortenad,  alnce  thia  dirlaion  of  labor 
proTonta  duplication  of  effort  and  allowa  each  group  to  concentrate 
on  apaeiflo  goala. 

1.  laapoaaihilitlaa  of  OoBUDlttooa 

1.  OoMlttaa  on  Intagratlon  of  Data; 

It  la  raooaaBoadad  that  the  aiza  of  this  connittea  he  llsiitad  to  about 
aix  or  aaran  aaBhara.  It  siay  ha  found  that  thla  group  will  hare  to  ho 
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tmlBtd  in  Mthods  of  analyxln^  the  interrlews  and  claeeroon  oheem^ 
tlon  data.  Xf  this  Is  found  necessary,  practice  should  he  glren  in 
tadlylni;  and  conputln^  slnqple  averages  and  percentages.^ 

fhe  eosBilttee  shotild  work  from  the  point  of  rlev  of  Isolating  spo~ 
olfio  training  prohleas.  One  can  recognise  these  prohlems  by  an  exam¬ 
ination  of  the  results  obtained  from  the  Interrlews  and  the  classroom 
observations.  Vhen  a  majority  of  students  or  Instructors  report  defi- 
oienoios  in  the  training  program  or  shen  an  area  In  the  obserTer's 
checklist  recelTss  a  low  rating,  then  the  committee  should  consider 
these  findings  to  Indicate  a  problem  area.  Tollowlng  are  sample 
reports  idilch  can  bo  used  as  a  guide  when  reporting  results; 

Sample  Toxm 

Course;  Auto  Mechanics  Covxse 

To;  Ooamittse  on  Device  Bequlrements 

Problem;  Teaching  starting  motors,  distributors,  generators,  and 

carburetors:  Twelve  out  of  fourteen  students  Interviewed 
reported  that  they  had  the  most  trouble  with  these  units. 
The  units  are  often  tauiht  by  displaying  the  assembled 
unit  Itself.  This  Is  of  very  little  value  as  the  working 
parts  of  Importance,  In  each  Instance,  cannot  be  seen  or 
their  function  -understood.  All  Instructors  concerned  with 
teaching  these  units  recommended  cut-^aways  or  glass  models. 

2.  on  PsTlce  Hecommendatlons; 

The  task  of  this  group  Is  to  analyze  the  training  problems  that  are 
presented  to  them  by  the  Committee  on  Integration  and  develop  recom¬ 
mendations  for  XMW  training  aids.  In  order  to  successfully  carry 
out  this  purpose.  It  Is  recommended  that  the  committee  avail  Itself  of 
the  services  of  the  Academic  Aids  section.^  Working  In  close  conjunc¬ 
tion  with  this  group  of  specialists  will  facilitate  the  development  of 
device  requirements,  further,  the  Academic  Aids  section  can  advise 
the  committee  as  to  which  aids  and  devices  can  be  constructed  locally 
and  which  ones  should  be  requested  from  the  Special  Devices  Center  at 
Sands  Point.  Port  Washli:gton.  N.  Y.  In  many  instances  vhen  Special 
Devices  Center  studies  thess  requirements  they  will  be  able  to  pro¬ 
vide  the  activity  with  alternate  and  possibly  Improved  equipment. 


^  It  is  suggested  that  Smith's  Simplified  Ghilde  to  Statistics  (Bhlnehart-19^} 
be  used  as  a  source-book  for  these  methods. 

This  group  may  have  a  different  name  at  various  installations.  However, 
they  are*usually  concerned  with  the  construction  and  maintenance  of  train¬ 
ing  equipment. 
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VhM  Mttiac  V  r«qttir«MAts  for  mv  dorlcos*  tho  ooMilttoo  should 

kssp  In  Bind  tbs  follovlas  qusstionst 

n.  Will  ihs  trmialnc  nid  or  dsTios  asks  tho  studsnt  nors  eritlealt 

h.  Will  tho  tmlalof  aid  or  dories  giro  an  aeeurats  picture  of  ths 
eonsspts  shleh  It  should  rsprooentT 

e.  Will  ths  aid  or  dsrles  oontrlhuts  Boanlagful  content  to  ths  topic 
uadsr  studjt 

d.  Will  ths  aid  '.a  sultahls  to  ths  lersl  of  ahllltlss  and  sxperlsnes 
of  ths  IsamsrT 

s.  Will  ths  aid  he  vorth  ths  tins  and  effort  inrolred? 

f .  las  ths  most  appropriate  asdla  heen  choesnT 

g.  Are  ths  nsossoary  ftmetlonal  characteristics  and  performance 
requlreaento  rsprsoentsd  h/  the  chosen  aid  or  derlcet 

h.  Oan  ths  dsrlos  or  aid  he  economically  maintained  or  does  It 
require  Skilled  tsehnleal  psrsonnslT 

1.  Oan  ths  dsrlee  or  aid  he  readily  Integrated  Into  the  present  cur¬ 
riculum. 

Ths  follovlng  Is  a  saa^le  report  rhlcfa  can  he  used  as  a  model  hy  this 

coDBlttee I 


Sample  form 


School ;  Sopply  School 

Prohlem:  Student  difficulty  In  learning  "nutrition.” 

Description  of  (^llties:  An  aid  In  ths  form  of  charts  and  a  film 

Should  help  students  to  understand  the  general  contribution 
of  carhohydratest  proteins,  etc.,  to  the  human  body  and  the 
principles  of  nourishment.  These  aids  should  emphasize 
vhat  high  caloric  foods  are  and  what  foods  furnish  the  most 
of  certain  rltamlns. 

Additional  charts  of  the  food  values  of  the  general  classes 
of  food  are  needed. 

films  showing  the  effects  of  good  and  poor  diet  on  human 
beings. 
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OeBolmioM 


Alls  galds  has  outlinad  a  al^pla  and  affaetlTS  aathod  for  dateminlsi;  tha 
txalalnf  aid  aad  darlea  laqulraaenta  of  a  military  inatallation.  vill  ba 
poasibla  to  aprply  thia  tadiniqtM  in  a  wida  rarlaty  of  training;  alttiatlona. 
Oaa  vill  aehiava  tha  moat  affactiva  raaolta  by  utlllxlnj'  thia  procadura  in 
ita  praaaat  foxm»  howavar,  it  can  ba  modifiad  slightly  to  meat  tha  naada  of 
a  partleolar  trainins  caatar. 

la  ataawry  than,  thia  mathod  haa  meh  to  racomaand  .it.  It  haa  proran  vary 
■aeeaaoAxl  in  a  trial  ran  at  a  major  activity  aach  aa  Camp  Lajaona,  Horth 
Oauroliaa  aad  vill  aolva  many  of  tha  knotty  problama  facing  a  training  staff 
idtan  thay  raquira  aa  aid  or  davlca  to  halp  supplamant  thair  program.  IVirtbar 
tha  training  aida  aad  davleas  that  ara  aequirad  through  thia  mathod  will  hava 
tha  advantaga  of  baing  salactad  to  aolva  tha  specific  needs  of  a  training 
program.  Alia  procadura  vill  also  increase  tha  possibility  of  the  aid  or 
davlca  being  pat  into  aztanolva  use  bacausa  thay  ara  actually  "tailored  made" 
to  halp  aohiava  tha  adaoatlonal  goals  of  tha  course « 

Oaoa  tha  racoamandad  trainiig  aid  or  davlca  has  been  Integrated  into  the 
program,  a  follow-up  study  might  prove  valuable  to  determine  if  tha  training 
aqulpatant  la  being  propady  utilisad.  It  is  suggested  that  SDC  Technical 
Import  30>?-2  be  oons^ted  for  an  outline  of  methods  to  be  employed  in  this 
follow-tp  study. 


tNomt  iwrmmi  nm  1.6 

imwmn  immm  tom  206-3  7-6 

xiitwotoi  iwimm  tom  206-211  9-15 

OMUtfiu  (aBax-x*xfr  16  -  20 


mum  iwtmiwi  blah 
t*,,  giBinl 


!•  What  eoorta  art  you  bov  takiagt 


2,  Iftat  dthar  eoaraai  hare  jnou  eoaplat^d  at  thli  lehoolT 


3.  !•  taklac  this  cettfta  Bora  lataraitlne  than  othar  hlllata  you  hara  had  in  tha 

— - ^ 

mtffTi _  _■  ■  _ _  ...  .  ..  _ _ ■ 


_ Taa _ lo. 

What  partleolar  aapaota  of  this  eoursa  do  you  Ilka  (nost),  (laaat)?  _ _ 


5*  9o  you  eoaaldar  i^t  you  ara  doings  important  to  tha  Baryt. 


_ _  Taa  _ No. 


a.  fa  your  own  futuraf 


Tea  _ No 


b«  Da  your  friaada  think  it  la^ortant?. 


Tea _ _  No. 


1 


1.  tiM  iMtnMton  eoTtr  th«  aKtarlal  thty  t«it  you  on? 


2.  B»  tktj  iMfV*  A  teMi  lCM«l«d«a  of  tho  m'bjoet? 


3.  in  lh«y  to  OBOVor  foootlono  rolatod  to  'bat  not  opoclflcolly  cororod  by 

tlM  ■ylUboo  MtorialT _ _ 


Yes 

Ho 

So  inatmoton  alooirs  baro  a  locturo  prepared? 

Yes 

Ho 

o.  lev  eoa  you  tollT 


5«  Oo  tho  laotroetorf  aako  an  offort  to  latoroit  you  In  tho  subject  natterT 


_ _ _ Yes _ Ho 

a.  So  his  owaploi  coBMoaad  attention?  _ _ _ _ 


_ _ _ _ Yes _ Ho. 

6.  Soot  bo  tboroo^ly  eoTor  difficult  points? 


Yes _ Ho 


2 
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•  So  you  do  voric  outald*  of  elaoo  ubich  if  not  ipfclfically  ftsignod  by  yonr 
iaftnotert _ 


_ _ Iff _  No, 

6.  fiofi  your  iaatruotor  aaln  you  foal  at  oaif  in  elaioT 


_ Tei _ Ho _ 

9.  Soot  thf  inatruetor  taka  a  parao.ual  intaraat  in  tha  student a'  school  problems? 


_ _ _ Tas _ So, _ 

10.  fie  you  foal  that  you  will  be  able  to  handla  the  billet  for  shich  you  are  beini; 

trained?  _ _ 


_ Tea _ No. 

a.  If  not,  ahy  not?  _ _ 


III.  Training  Aida 

1.  Ibioh  of  the  folloviuc  do  you  consider  adequate? 

deouaties  _ _ 

Uaakbeards  _ _ 

Tantilatloa  _ _ 

Llfhts _ _ 

leatinfi  _ _ 

2m  fieas  the  iaatruotor  properly  display  and  use  araiiabla  training  aids? 


Tea _ No„ 


3 


'T' 


3.  Do  jrou  find  that  trainlac  aids  hslp  you  to  leam?  (hlai^hoaid  displays,  aodels, 

charts,  oat^MS-says)  _ _ 

_ _ _ _ Tss _ Ho _ _ 

a.  Ars  thsy  prsssatsd  at  appropriate  tlassT  _ _ 


Tee 

Ho 

b. 

Za  your  opinion,  are  they  related  to  the  job  you  ars  expected  to  learn?  _ 

Yet 

Ho 

IV.  Syllabus 

Xs  ths  studsat  hand-out  aatsrlal  vrlttsn  to  that 

you  can  undorstand 

it? 

Tee 

Ho 

«a 

So  they  help  you  to  follow  the  lectures?  __ 

Tee 

Ho 

h. 

Sees  it  include  too  much  material? 

Yea 

No 

c. 

So  you  thlzsk  it  might  be  used  in  your  future 

billet  as  reference  material? 

Yes 

Ho 

Would  you  know  how  to  obtain  more  detailed  Information  about  topics 

class?  . 

coTsred  in 

Yes 

No 

How  would  you  go  about  it? 

4 


t 

.1 

t 

3*  Xa  thara  too  Boeh  uaolaaa  and  outdated  aaterlal  in  the  hand-out  materlalit 


_ _ _ _ _  Tee  Ho 

la  the  hand-out  Baterlal  glTon  to  you  In  ouch  a  fora  that  It  may  ho  handled 
aaallyt _ _ _ 


.  Tee  Ho _ 

5.  'if  you  noaded  apeelfic  Inforsation  which  you  knew  wae  dleeueeed  in  the  hand¬ 
out  aatorialat  would  you  he  able  to  locate  it? 


..  _ _ _ Tee  Ho_ 

6.  Do  you  hare  any  eufeeatione  for  iuproring  the  eyllahue?  (List  for  specific 
course  a )  _ _ _ 


y.a... 

1.  Are  esaainatlons  giren  too  frequently? _ _ _ 

_ _ _ _ _  Tee _ Ho  _ 

a.  How  often?  _ _ _ _ _ 

2.  Do  the  eaaainatlonst  thenselTes,  teach  you  anything  about  the  subjects  they 

eewer?  _ _ _ _ _ _ _ _ 

Tee  Ho _ 

3.  De  you  easily  underatand  all  of  the  items  on  eMuninatione?  _________________ 


,  Tes _ _  Ho. 


5. 


4.  Bd 


•snlaatlOBa  ooT«r  (onljr)  th«  aaterlal  glran  In  olaii? 


Tet 

No 

Vhat  kinds  of  ewaal  nations  do  you  prefer?  _  _  ^ 

So  you  thixde  your  grades  on  exsainations  are  an  accurate  meMure 

ledaet 

of  your  know- 

Te8__ 

No 

So  you  recolre  the  results  of  yo\ir  examinations? 

Tos_ 

No 

a.  Vhen? 

h.  Are  they  explained?  . 

Tos_ 

No 

So  examinations  help  you  to  find  out  idiere  you  are  weak? 

Ye8_ 

No 

a.  Stronc? 

Yes_ 

No 

h.  How  to  improre? 

Y8S__ 

Ho 

71.  Specific  Prohleme 

Vhat  particular  part  or  unit  of  the  course  has  it  been  most 

to  learn  or  understand? 

difficult  for  you 

a.  How  could  the  instruction  he  changed  so  that  the  learning  would  he  easier? 


2»  icy  other  part  or  unit  of  the  course  that  has  been  particularly  difficult  for 

you?  _ 

a.  Eov  could  this  he  changed  to  aake  the  learning  easier? _ __™_ 
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IV8IKJCI0X  ISnSTIlV  SLiNX 
Ton  206-2B 


1,  lulic  _ 

3*  Loa^h  of  Sorrleo 

4,  Idooatlon  ______ 

5,  Ccmrtat  or  Sub  OourMs 

a*  lo.  of  Ootxrtc  ________  Tltl# 

1).  lo*  of  Ootumo _ Title 

e.  Id.  of  Course _ Jltle 

d.  lo,  of  Oi.'iurse _ Title 

s.  lo.  of  Course _ Title 

f.  lo,  of  Course _ Title 

g.  lo,  of  Course _ Title 

6,  Are  you  kept  oriei;tad  on  idist  it  golzig  on  within  the  supply  eohoole? 

Adequately Inadequately  Ixolaln; 


7.  Ihat  collateral  duties  do  you  hare  ••  additional  to  those  of  Instructor? 


8,  Eov  such  tise  do  they  require  weekly?  _______________________________  hrs. 


9.  How  aany  hours  de  you  teach  weekly?  __________________________________  hre. 

10,  Bow  aaay  hours  do  you  spend  weekly  in  preparation  for  your  courses?  _ _ 

hra. 

11,  So  you  feel  that  your  work  is  considered  Isportant  hy  officers  in  other  hran- 

ohes  of  this  establishment?  Tea  Ho  ;  S3q>laia _ _ 


2.  Igm _ IHTIH7I1W® 


12.  Would  you  prefer  a  transfer  to  a  non-teaching  assignment?  7es_ 


liplaiz 
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13*  lev  meh  freedom  do  you  hare  In  detexmlnlac  ebat  it  to  Im  covered  durlnf  a 

partloular  lecture  hour?  Little _ ;  Great  Deal _  < 

liplaiii^ _ _ _  .  _ 

l4.  Are  you  ever  coneulted  In  the  preparation  of  new  lyllalsus  naterlalT  Teo__ 
Bo  !  Bxplali^ _ _ _ _ _ 


15*  Are  you  provided  with  clerical  and  etenogra:i^lc  aeeletance?  The _ _  Bo, 

l*plalA____ _ _ _ - _ 


16.  Of  the  things  ve  have  dieouesed,  what  are  the  best  features  of  the  Xraining 
Vrogrea  of  which  you  have  hten  a  part?  (Bank  them) 

l)  lectures  !  2)  Syllahi  Matsrlal  ;  3)  Hand-Out  Material. 

;  4)  laboratory  or  Practice  t  5)  Braainations 

6)  Training  Aids  ;  Ijplain _ _ _ 


17.  The  worst?  l)  Lecture  :  2)  Syllabi  Material _ 3)  Hand- 

Out  Material  ;  4)  Laboratory  or  Practice  ;  5)  Bxamina- 

tions  !  6)  Training  Aids  ;  liplaln„___ .  . 


18.  Vhat  remedial  actions  would  you  suggest? 
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Z18TBUCT0B  OODR8I  imSTIiy  BLAVI 
font  206-2BB 

1.  luk _ jsTmiwaoL _ 

2.  Ooort*  (or  Sul)  Course)  Ho.  ;  title _ _ 

3.  Berlode  of  Inetmetlon  s  Ho.  of  Students _ 

I.  Instruction 

1*  of  Instruction:  lecture  ;  Discussion _ 

I  Demonstration  _ _ _ _ 

Pract  let _ , 

2,  Is  the  S7lla'bus  material  organized  so  that  you  can  follow  It  easily?  Yes, 
lo-  !  IxDlaln  _ _ _ _ 


3.  Is  It  well  written?  Tes _ Ho _ 

4.  Is  ths  language  always  easy  to  rmderstand?  Yes  Ho. 

5.  In  what  area  is  it  weakest?  _ _ 


6,  How  much  material  Is  contained  for  a  given  class  period?  Too  much  _ ; 

▲tout  right  ;  Too  little 

7,  Is  any  of  ths  material  out-dated  or  irrerslant?  Yes  Ho  i  Explain: 


8.  How  do  you  present  your  lectures?  Bead  Prepared  lecture  :  lecture 

from  outline  •  :  Ask  quOstlons  (quizsing)_______ _ ;  Carry  on 

discussion 

9*  How  do  you  go  about  making  difficult  points  clear?  Examples  :  Train¬ 
ing  Aids  !  Stories  ?  Diagrams _ ;  ^es- 

tlons  :  Personal  Enthusiasm 
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a.  Vhleh  !•  th«  aoit  •fftetlT*?, 

b.  (Jlra  MCMQlct:  l) 


2) _ _ _ _ _ _ _ ; 

3) _ — . . 

10.  fry  to  rteall  typical  q;aiiftiona  asked  you  In  class  by  sttidents.  fell  them  to 
me  and  I  will  vrlte  them  dova. 

:.) _ _ _ _ _ _ 

2) _ _ _ _ _ _ _ 

3)  _ ~  _ _ _ 

4)  _  _ _ _ _ 

5)  _ _ _ _ _ _ _ 

6)  _ _ 

7) _ _ 

11.  Zs  the  student  haad~out  material  written  so  that  students  understand  ItT 

ideouate  !  Zn^equate _ . 

a.  Zs  there  too  much? _ ;  About  right? _ _ ;  too 

little? _ . 

b.  bhat  part  of  it  is  weakest? _ _ 


«4yT _ 

Bow  could  it  be  in^rored?. 


12.  Hew  Buch  work  do  you  do  weekly  in  preparation  for  this  course?  hrs . 

II.  Irainlrut  Aids 

I.  Vhloh  of  the  following  do  you  consider  adeq.uate  for  the  course? 

Acoustics  Blackboards  _ 

Tentilation  Lighting 

Seating  _ _ Disturbances _ ________________ 


10. 


Ibiitlftin  why  any  an  InadiKiuat*. 


2»  ¥hat  kind  of  trainloc  aids  do  you  uooT  rndicato  tumal  ozias. 
a.  Sii^lay  board«_^ _ _ 


b.  Noek-iq)g, 


e.  Olaotrooa  aids 


d«  Tralaon. 


0.  Tilas  and  film  gtrlpo. 


f.  Oharto 


(.  Oui-awayo. 


h.  Othora 


11. 


3*  WhlcSi  of  «Wto  »ro  is^roporly  ui^d  or  IntrodTxcod  too  ««rl7  or  too  lanto  ia 
ta«  oourtot^ _ _ _ _ _ _ _ _ 


4*  Clildi  of  i  ..t  rlJOTO  traiais*  aids  could  V  ''.  :■?£  Jit  ^latogrstod)  to 

jhev  tottor  t;:-#  ttilaip:  art  doct  on  th#  .lo'bi 


5.  Wi*t  ohaagaa  in  the  •.'boto  traiala^  aide  could  ho  aodo  to  iupro^  tholr  oifoc- 

tiVOBOOOt _ _ _ _ _  _ 


6*  What  atw  tralalag  aide  wtald  you  ttyc^oot  to  iaproTo  fcha  instruction?  V/Jao“'’i 
tho  ooturst  would  you  lacludo  thoat  _ 


lit*  Studoato 

1.  Aro  tba  atudfatt  uoually  latorootod  Ir.  thl«  ceuroo?  Tos  Ko _ ;  Why? 


a.  What  proportioa  of  otudoatt  aro  unintorosted?  _ _  # 

b,  Soioriha  tht  charactoriitioi  of  tho  otxdonts  who  aro  ttalatoroetad 
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2*  List  th«  Iciaoai  of  iho  eoTirio: 

Mott  latorootlac 
to  ^ho  Stodont 

a. _ _ _  a* . . . . 

_  ,  '  ■  . . 

C«  .  0. _ _ _ 

3.  Vbon  tho  otttdontf  oator  yoar  ooorso  la  vhat  are  thejr  veakeett  HovT 

a.  drltiawtle  _ 

b,  Wrltlaf  Ability _ _ _ _ 

0,  leadla/S  Ability  _ _ _ 

jl,  Study  Methodi  _ 

«•  Xichaaleal  Ability 

4,  bbat  proportion  of  the  students  i&,  the  course  give  eridence  of  adequate  study 

hahitst  '■Jhat  are  the  «ain  difficulties  of  students  1»  their  out- 

olde  atud?T  _ _ _ _ _ _ _ _ _ 


5*  bbat  disciplinary  probloM  cc  you  hare  with  etudentsT, 


6.  Hew  aaay  students  ask  you  for  Indiyidual  help  In  the  cource  during  a  week?  Ho. 
!  Ho.  of  different  students? 

a.  How  Bttch  tine  do  you  spend  in  this  workt_„ _ _ _ hrs.  per  week, 

b.  Oeuld  you  spend  nore  tine  in  this  to  advent aira? 

0.  Vhat  typical  questions  do  thsy  ask  you? 

1)_ _ _ _ _ _ _ _ 

2)  _ _ _ _ _ _ 

3) - - - - 


least  Int  .  restixc 
to  the  Student 
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_ _ _ 

5) _  ■  _ 

ITi  hMlMUftBI 

< 

1,  So  70U  eoMlAor  tliat  tho  taDMlnationi  toot  tho  knowlodge  and  aliility  roqp.lr«d 

V  NOIT  Too _ Vo _ . 

2«  So  jott  oonoldor  that  tho  oxaalaatlon  gradoo  aro  aooorato  aoaoureo  of  tho  otn- 

doat’o  :^grooo  la  tho  ooxurooT  Too  Vo _ . 

3*  Aro  oxapilBatioa  Itoao  uadorotood  by  the  otndentoT  Uoually  uadorotood  ♦ 

Oecaoloaally  nadorotood  Troquontly  nndorotood 

4.  Vhon  do  otodoBto  nooioo  thoir  gradoo  in  the  oxasinationoT  Baffle  day  ; 

loxt  elaoo  period, _ ;  Long  after 

5«  So  you  go  OTor  tho  oafflination  quootiono  vith  the  otudontoT  Teo  Vo 
Xn  elaoo ;  With  indiTidual  otudonto 

6,  So  you  prepare _ _ _  the  exoainationoT  f 

.Aoeiot  in  propazution  of  Too  Vo _ , 

7.  So  otudonto  oonplain  about  tho  oxOBinationoT  Many _ ;  low _ ; 

lone _ . 

1.  Ifeat  paz'tiottlar  unit  of  tho  oomoo  (oub  oouroo)  do  you  haye  tho  noot  difficul¬ 
ty  in  toachiagt  _ _ 


a*  Why  io  thio  oot, 


I 


14, 


Vkat  oovld  doM  to  i^proTt  it? 


2*  Vh*t  partloolmr  part  of  tha  ooumo  (lul)  ootuno)  i^oaro  to  bo  tho  mott  diffl- 
eolt  for  tho 

a.  Aroraco  otikLont 


b.  Iho  poor  otadoat. 


e.  Tho  oaporlor  otadoat. 


OBSstriBs  CHiau:.i9i 
(Ton  206-2C) 


CImo  Io. 


Sobjact 


Zastmeter 


Obiarrad  bjr 


Banlc 

Data 


Fart  li  Ohaok  (^)  In  tha  appropriate  box  to  indicate  the  extent  to  idiich  each 
of  tha  follovixii'  phraaaa  ia  deaeriptira  of  the  inatraetcr  obaarrad* 
Laara  blank  aay  idiich  you  lade  opportunity  to  obaarra. 


Io  a  liBitad  degree, 
aoaeahat  ladclng 


Inatruotor 


To  typical  or  nozsal  degree. 
Inatructor  adequate. _ 


To  axtranaly  hi^  degree. 
Inatructor  exceptional. 


2. 

?. 

4a 

5. 

Oa 

?• 

9. 

10.  . 

11. 

12.  ' 

'■ 

iK  : 

15.  1 

Bualneaa-like  attitude. 

Securea  idxole-hearted  cooperation  of  claaa. 

Oalla  on  atudent  by  aane. 

ConatructiTo  crlticiam  offered  atudenta. 
laphaaiaea  atudent' a  need  for  study. 

Secures  interested  attention  of  atudenta. 

Direct lone  giren  espllcitly. 

Eaa  appropriate  training  edda  ready  for  use. 

Judges  his  teaching  effectiTenese  by  obserring  student 
reactions. 

Arolda  saroasn. 

"Deaonstration"  periods  veil  organized, 
transitions  are  clear. 

Lesson  is  veil  organized. 

laphaslses  Talus  of  the  subject  to  the  Tavy. 

Makes  personal  references  only  \riien  pertinent  to  the 
topic  under  discuaaion. 

Stresses  practical  applications. 


17*  proper  stuAy  haMti. 

18.  Sltplays  apparatui  adeaiuitely  durian:  "Soaoiistratlon*  psrlodi 

19*  Introduction  li  eartfully  plannod. 

20.  Plaaiant  aannsr  of  opoakia^. 

21.  Arddi  'bola^  ildetrackod  into  dlicusslon  not  pertinent  to  the 
leseon. 

22ji  laplalne  Beaalaf;8  of  nev  terae. 

23.  XeepB  erery  etudent  occupied  conet ructiTtly  during  claee 
period. 

24,  diffident  tiae  alloted  during  "Application"  period  to  per^ 
ait  the  student  to  aanipulate  apparatus. 

25,  Covers  all  points  plazmed  for  the  lesson. 

26,  Definitions  of  words  supported  hy  faalliar  exaaples. 

27.  Uses  Tocahulary  within  coaprehension  level  of  the  student. 

2d.  Appropriate  nuaher  ol  aajor  points  in  lesson. 

29.  OoBpliaents  students  on  good  work. 

30*  Progresses  froa  known  to  unknown. 

31 0  Xzpeots  student  to  aeaorise  too  auch  aaterial. 

32.  Conducts  class  in  cala  Banner. 

33.  Asks  for  auestions  appropriately. 

j4.  Students  are  industrious  during  practice  sessions. 

Students  are  attentive  during  lectures. 

36,  Draws  any  needed  blackboard  dlagraas  before  class. 

37.  Coals  for  the  lesson  are  clearly  given. 

Inunoiates  clearly. 

39.  Pine  personal  bearing. 

40,  Able  to  iapart  his  enthusiasa  to  the  student. 

41.  Speaks  so  that  everyone  in  the  rooa  can  hear. 

it2.  Changes  voice  inflection  for  eaphasis. 

43.  Sufficient  supporting  details  in  lesson. 

44.  Atteapts  to  cover  too  auch  subject  aatter  in  a  class 
period. 

45.  Motivates  the  student  by  stressing  interesting  aateilals. 

Ul.  Seeas  to  be  genuinely  Interested  in  students  as  people. 

47.  Arouses  and  aalntains  student  Interest. 

Jw.  Saanary  is  carefully  prepared. 

49.  Allows  sufficient  time  for  adequate  suaaary. 

50.  Speed  of  delivery  is  appropriate  to  aaterial. 

1 

51.  Meat  and  clean  in  appearance. 

52.  Presents  suppleaentary  reference  material  at  appropriate 
points  in  lesson. 

5^.  Has  enthusiasa  for  teaching. 

Beviews  azxd  suflaarlses  freq.usntly. 

55.  Attitude  friendly,  not  haughty  or  superior. 

50.  Instructor  doable  of  answering  questions  related  to 
syllabus  aaterial. 

Moves  logically  from  known  to  unknown  in  teaching. 

58*  Delivers  rather  than  reads  his  lectures. 

59*  Bas  patience  with  student's  difficulties  in  grasping 

aaterial. 

60.  The  aaior  points  are  clear  to  studjnts. 
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_0bTiouil7  rasanti  praient  teachlsg  aailgioiant. 

.Mikas  affaetlTi  uaa  of  plaaslsg  tansa  of  Ixtnor. 

_1fMtaa  no  elaaa  tlaa. 

.Straasaa  usafolnasa  of  itudj. 

_T7saa  faalllar  Iitj  aiiuatlona  as  llluatmtiTa  natarial. 
.SisplaTS  confidant  aannsr  in  front  of  elaia. 

_8paads  too  atieh  tins  on  rarj  sii^la  utarlal. 
fllTas  OTir-all  pietura  of  tha  lasson  in  taginnisc  of 
jpariod. 

Vorica  hard  to  inauia  that  aran  his  slovast  stndant  laams 
_tha  aatarial. 

.Seas  not  show  faToritiaa  to  hri^ter  student  a. 

^Obnclusions  contain  affectiTo  roTisv. 

.Inspires  confidancs. 

Has  affieiant  procadura  for  distributing  papers  without 
.causing  confusion. 

_Usas  results  of  ezsBinatlon  for  purpose  of  rsTiaw. 
.Attaaipts  to  include  all  students  in  class  discussion. 
.Integrates  thaor7  with  practical  application  appropriatslT-. 
.Seas  not  "bluff”  whan  uncertain. 

IsBalns  sBotionall7  controllsd  when  answering  students' 
.questions. 

.Frasants  siaterial  in  logical  saquence. 

OiTss  adaquats  guidance  to  Itudent  during  "application” 
.periods. 

.Introduction  is  of  appropriate  length. 

.Purposes  of  tha  course  are  adaqiiately  Introduced. 

.Supporting  details  are  ralsTant. 

.Clarifies  questions  and  discussions  whan  necessary. 

.lafars  to  past  learning  and  points  to  next  lesson. 

.Pamits  student  sufficient  tine  for  taking  notes. 

.laprassas  people  faworably. 

.StlBulates  curiosity  about  subject  matter. 

.Makes  sura  that  tha  student  understands  difficult  points. 
Ihphasizes  unfamiliar  terms  by  writing  them  on  the 
.blackboard. 

iBphaslses  only  the  important  aspects  when  subject  matter 
.is  rary  detailed. 

Answers  questions  directly. 

'Aim  of  tha  lasson  Is  clearly  presented. 

.Produces  desired  effect  with  a  training  aid. 

.Introduction  has  appropriate  content. 

.Maintains  discipline  tactfully. 

.Prorldes  effectlre  motlTation. 

.Knows  his  subject. 

.Stresses  general  principles  whenerer  appropriate. 

Makes  sure  that  every  student  can  see  the  blackboaard 
.clearly. 

Presentation  indicates  that  Instructor  has  thoroughly 
.prepared  the  lecture. 

.Secures  student  participation. 
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H 

103.  Avoids  ridiculing 

student  in  the  presence  of  the  elsss. 
raonad  references  about  students. 

>f  "don'ts"  in  training. 

fstauid  special  difficulties  of  the 

lowledge  of  the  training  aids  he  uses. 

>n  skillfully. 

ingenuity  in  devising  training  aids 

indents. 

>:^lng  first  with  people  and  second  with 

lOh,  Avoids  making  pe) 

■H 

■1 

Ml 

105.  Avoids  a  series  c 

■ 

■ 

■ 

lOo.  Attempts  to  undej 
students. 

m 

Mi 

B 

107.  Shows  thorou^  ki 

Mi 

B 

108.  Sirects  dlscussic 

■ 

■ 

■ 

109.  Olves  evidence  oi 
for  his  own  use. 

H 

■1 

Mi 

110.  Courteous  with  si 

■ 

■ 

■ 

ill.  Bealizes  he  i-s  we 
subject  matter 

D 

B 

2 

Scoring  Weights 

■ 

■ 

■ 

Total 

Part  lit  low,  aftor  haring  indicated  yotir  ohsorratlons  of  the  inetractor  on  the 
•pooific  Iteae  listed  ahore,  you  are  ready  for  the  el^t  etoanary 
statonenti  following.  Check  as  ahoro. 


lo.  Iteas 


lo  a  limited  degree, 
sometdiat  lacking. 


Instructor 


To  typical  or  normal  degree. 
Instructor  adequate. 


"fe 


6. 


7. 


To  extremely  high  degree, 
Instructor  exceptional. 


Be  presents  a  farorahle  appearance. 

He  possesses  desirahle  voice  and  speech  hahlts. 

He  displays  an  effective  personality  in  the  classroom. 

His  classroom  management  (physical  surroundings,  dis¬ 
cipline,  relationship  to  student)  is  effective. 

He  possesses  sufficient  knowledge  of  suh'^ect  axid  desirahle 
instructional  qualifications. 

He  makes  thorough  preparation  fcr  class. 

He  produces  an  effective  lecture  or  practice  period  from 
.introduction  to  conclusion. 

Ho  uses  well  the  proper  teaching  techniqueo,  including 
student  motivation,  use  of  training  aids,  etc. 


Scoring  Weights 


Total 
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fhM  a«gr  )>•  toorad  mt  ladlcatal  at  th«  ooneluiion  of  Parti  I  and  II 

abort,  leeriii  to  bo  roliablo  ihoold  bo  ooiq)uttd  frjzi  uio  of  the  oheok^Iiet 
la  obeorratlea  of  the  aaae  laetraetor  in  lororal  claiiroom  litnations  (where 
ai  aaagr  ite'iie  ae  poeelble  are  cheeked).  The  eoapatatlon  of  the  icore  for 
Parte  I  and  II  veald  be  ae  follovit 


Viaber  of  Iteae  Kazked 


-  Part  Score 


OeqK&te  to  two  deolaal  placei  end  arera^e  ecorei  of  Part  I  and  Part  II  for 
the  final  leore. 

Ihe  loore  ranee  ia  0  to  2.  with  a  aid-eoore  of  1. 


